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Rationale
Children constitute 44% of India's population. Unfortunately, many of them survive in
some of the most difficult circumstances, both while they live with their families and
when they are out of a family set up living as orphans and destitute. Studies have
shown how the difficult situations in which children find themselves put them to an even
greater risk of getting exposed to anti-social influences. In order to deal with such a
situation it is utmost important that role of stakeholder should be taken care of Care and
Protection of children is recognized as basic to their survival and growth.
For children found in the most vulnerable situations, a rights-based and professional
approach to their protection, rehabilitation and restoration is mandatory. Present module
has been developed to provide session plans for basic training to Care givers of
Observation homes. The aim of the training module is to raise participant‟s awareness
about Child Rights and its related issues. Present module suggests a variety of
methods to be used and it aims to address a comprehensive need of trainers as well as
provide an all encompassing approach, using a theoretical and practical framework. It
draws upon various training techniques and knowledge-based curriculum.The objective
of the Manual is to impart knowledge and skills and to encourage a rights-based attitude
and understanding among the care givers dealing with children.

Structure and Content of the Manual
Present module has five sub modules. The introduction gives an overview of the manual
and also direct on how use it.
Module 1: Introduction
Module 2: Child Development and Child Participation
Module 3: Child Rights and Protection
Module 4: Care givers Roles and Responsibilities
Module 5: Child Legislation and Grievance Redressal Mechanism
The sub modules meant to be followed in the order the manual is. The total number of
participant in each training program could range from 25-30 depending on the resource
available. This training module can be implemented as a specialized training program. It
focuses on a practical, hands-on approach, rather than a mere theoretical in-depth
training.
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The resource materials will be available in English however training and discussion can
be conducted in the local language for better understanding. The facilitator or resource
person could be selected on the base of skill in bilingual language.
This module is intended to cater the requirement of target audience that is caregiver in
child protection unit. It is highly recommended to carry out with help of participatory
learning methods. The following training methods can be used during training for
effective implementation of the module. The method suggested are :
1.
2.
3.
4.
5.
6.

Lecture
Small Group discussion
Case studies
Simulation/Role play
Screening of Video films
Self assessment

The module has been sufficiently supported with the above training methods for better
understanding and makes it a good guide for the participants.

How to Use Module
Present module is based on interaction between facilitators and extensive use of
participatory exercise so as to help participant learn and enjoy the experiential learning
process. Tips for facilitators have been incorporated and this will help in conducting
training program. Wherever necessary games and exercises that can help to facilitate
the sessions and content specific information. Each sub module is designed to guide
the facilitators through every session.
Present module do supported by evaluation and feedback so that participants share
session wise feedback on the module. This form should be done on daily basis so that
feedback received from the participant would be fresh in their mind and this would
further help facilitators to improve the quality of the module.
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Module : 1
.

Introduction
Duration 85 minutes
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Rational and Overview
Present module talk about introduction of the manual and the purpose of the training program..
The introductory game will be employed for participants and facilitators so as to know each
other in the training group. The duration of the present module or session would be 85 minutes.
This session is crucial as it gives an overview of the purpose and methodology of the training.
The session introduces the organizer, the resource team, participants, training schedule and
content. It gives the participants an insight in to the scope, relevance and limitations of the
training program. Being the first session of the trainings modules it significantly helps to develop
bond between facilitators and participants.
Essentials for Training program










To achieve the objectives of this manual, it is ideal that facilitation and training go hand
in hand.
For programmes aiming at strengthening the change makers, the facilitators must also
play the role of a trainer.Therefore, in such situations, the resource person has to first
equip himself/herself with knowledge on the subject as well as skills of facilitation.
In one-time programme, ideally, the programme should not have more than 30
participants as it is important to ensure effective communication and interaction in the
course of the programme.
Time Schedule should be such that meets the needs of the training programmeand suits
all.
The age and maturity levels of the participants should not vary too much and if this
cannot be avoided, then tools and techniques used for training must cater to the specific
age-groups of the participants.
The knowledge of the participants cannot be the same, but the levels should be similar
as far as possible.

Setting Ground Rules for Facilitator/Trainer




It is important to carry out a simple exercise of listing out the expectations of the
participants at the her/him with respect to the content as well as the tools and techniques
required to be used. It also helps the trainer/facilitator get an idea of the level of
knowledge of the participants before proceeding with the programme.
When knowledge level of participants is not similar, it becomes important to ensure that
certain ground rules are established for the training programme whereby all participants
agree to listen to each other, to help their peers if they have more information, and to
consciously respect each other in the course of the programme. It then becomes the
duty of the facilitator cum trainer to remind the participants of the ground rules if and
when they are broken. Absence of such ground rules and their implementation increase
the chances of lack of interest during the sessions as some participants seem more
familiar with the issues being discussed than others.
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Good communication and simple language should be used.
A friendly environment should be maintained throughout the training programme.
If anyone attending the training programm has any doubts, they should be clarified
before proceeding further. In fact the body language at all times should be such that the
participants feel comfortable to seek clarifications.
Different people learn and understand at different pace. Therefore training should be
held at a pace that takes everyone along and is helpful for all.
Active listening is particularly important for the trainers.
When it comes to trainings/ workshops, be it for children or adults, sharing too much
information can lead to boredom. Thus it is to be ensured that everyone stays motivated
and interested. This may require interspersing discussions with games and exercises or
films or other creative activities.
The role of the facilitator is to ensure thatthe group works as a constructive and cohesive
unit.

Enabling Objectives

At the end of session, the participants will be able to :
1. To start proceedings on an informal note
2. To introduce each participant and the facilitator
3. To help participants understand themselves better
Methods of Delivery :
1. Small group discussion
2. Exercise
3. Presentation
4. Short movies
Sessions :
A.
B.
C.
D.
E.

First Name Introduction - 15 minutes
Paired Interviewing – 15 minutes
Setting Ground Rules – 20 minutes
Listing Expectation – 20 minutes
Pre Test Questionnaire – 15 minutes
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Session A

First Name Introduction

Specific Objectives:
To introduce each participant and the facilitator
Material Required: None
Duration: 15 minutes
Instructions:
Introducing self by adding an adjective before his or her name that describes aquality of
the person. For example:



I am Happy Nisha
I am Beautiful Hashini

Tips for facilitators:




First facilitator introduces himself or herself and by this he/she will initiate the
activity.
Discourage negative adjective say Disappointing or Impossible.
It may possible that participants may not be able to think of an adjective with the
first alphabet of their name. In this case, the facilitator could ask the participants
to help each other with adjectives.

Session B

Paired Interviewing

Specific Objectives:
To help participants relax by facilitating interaction and sharing in pairs
Material Required: Paper and pens
Duration: 15 minutes
Instructions:



Divide participants in pairs.
Ask each participant to interview their partner using questions such as:
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o
o
o
o


What is your name?
What is your background and experience?
Have you ever attended any training on juvenile justice system?
What are two good things that have happened to you in the past year?

Give participants 10 minutes for sharing in pairs Ask the pairs to return to the
larger group and to report on what they learnt abouttheir partners (including the
partner's name).

Tips for facilitators:


The facilitator should also form a pair and be part of the activity.Keep in mind that
the participants do not report on themselves. They have to report on their
partner. This helps the participants in opening up by dropping their inhibitions
and facilitates active listening.

Session C

Setting Ground Rules

For smooth sailing of training program ground rule must be. It also termed as „protocol‟.
Ground rules are formed to bring home a normative behavioral pattern of the traineesto
define as to how individual participants should treat and support each other,
communicate, participate, cooperate, and coordinate joint activities. These rules maybe
used to define and standardize team procedure, use of time, work assignments,meeting
logistics, discussion, creativity, reporting, respect and so on.
Working within accepted ground rules is important for the trainer, particularly in
conducting learning activities that may require sharing of a range of ideas and views
which call for positive values and attitudes among the participants
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Session
D

Listing Expectations

Specific Objectives:
To enable participants to express their expectation and what they want to achieve from
the training
Material Required: Paper and pens
Duration: 20 minutes
Instructions:






Write on white board:
o What are you expectation from training program?
o What do you hope to learn or to achieve in this training?
o What are the several reasons do you have in your about training program?
Distribute card or papers to each participant and ask them to write expectation
and apprehension on it.
Allow participants to take 10 minutes and after they finished ask them to come
forward stick on flip chart.
Address the concerns raised by the participants and inform them about the
outlineof the training, relating it to the expectations or apprehension expressed
by them.

Tips for facilitators:



Clarify the goals of the training if any unrealistic expectations or apprehension
come up that do not suits in the agenda of the training.
Discuss those expectation and apprehension immediately which need to be
addressed before training session and rest which found to be less relevant could
be taken later during training session.
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Session
E

Pre test Questionnaire

Specific Objectives:
To assess the level of knowledge, attitude, skill and practice of participants with
reference to child rights and its related legislation. Also to know how they deal with
issues related to it.
Material Required: Pre training assessment Questionnaires
Duration: 20 minute
Tips for facilitators:



Do distribute the pre assessment questionnaire to each participants. The
question should be a multiple choice.
Facilitators must tell group that this exercise is not marking the performance
indeed its an exercise to identified of areas of improvement which do become
guide during course of training program.
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Module 2
Child
Development&Child
Protection
Duration : 415 minutes
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Rational and Overview

Probably there exist as many versions of childhood as there are children in this world. Along
with the demands of our various cultures, children have individual experiences, ideas and
capabilities. Girls and boys learn to adapt to culture and what is expected from them, also in
terms of gender roles. For example, children of both genders are considered subordinate to
adults in nearly all known contemporary societies, both by adults and by themselves. Children,
especially girls, are expected to be obedient and submissive to adults. Childhood is a social
construction. A girl or boys childhood may vary according to his or her gender, age, culture,
family economic situation, geographic location, religion, (dis)ability, etc. The kind of experiences
children have in childhood and the roles and responsibilities they take on and are assigned is
influenced by adults perceptions and children‟s own perceptions.

Child Participation is important. Children have opinions which may be different to thosethat
adults believe children do, or should have. All children have the right to participatein decisions
which affect them even when they are very small. The older a child get, themore their opinion
should be listened to and taken into account. Active participation is veryimportant for young
people and gives them a sense of self-worth. The acknowledgementthat they are valued and
their voices are heard is essential to build their confidence. Bylistening to children and taking
their opinions seriously, we are helping them to grow intotrustworthy and capable adults.

The purpose of this session is to help participants to gain knowledge in the area of child
development and child participation. It is suggested

that deliver method should be the

participatory training methods and followed by plenary and small group discussion, exercise,
presentation and related short movies
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Enabling Objectives

At the end of session, the participants will be able to :
1. Understanding Child Development Milestone and Key Stages
2. Conceptualise their childhood experiences and issues
3. Sensitize Resilience and Coping Mechanism
4. Explore the concept of diverse childhood
5. Able to identify key elements of Child Centred Approach
6. Define and internalise the concept of children participations
7. Develop an understanding of the application of Child’s rights to
participation inprogramme and organisational context.
Methods of Delivery :
1. Lecture
2. Small group discussion
3. Exercise
4. Presentation
5. Short movies
Sessions :
A. Development Milestone & Key Stages – 120 minutes
B. Influence on Child Development – 60 minutes
C. Resilience and Coping mechanism – 45 minutes
D. Diverse Childhood – 40 minutes
E. Key Components of Child –Centered Approach – 5o minutes
F. Child Participation – 50minutes
G. Child Participation : Good Practice & - 50 minutes
Overcome Resistance
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Session
A

Child Development Milestone
and Key Stages

Specific Objective:
To get participants thinking about what is child development and to begin to identify the
important developmental milestones and dimensions of development, linking this to their
work with the observation home or child issues.
Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack, a set of „milestone slips‟ cut out from sheet 1
and two sets of „dimension cards‟ prepared from sheet 2.
Time: 120 minutes (2 hours)
Facilitator (s) need to do-Steps :


Explain to participants that during this session we are going to explore child
development.



Divide the group into pairs or threes and ask them to discuss what they
understand as „child development‟.



After 5 minutes, feedback to the large group.



Divide participants into four groups – allocate each group an age range 0–2
(infancy), 3–6 years old (early childhood), 7–12 years (middle childhood) and 13–
18 years old (adolescence).



Ask participants to think about a child they know at the age of the group they are
allocated (if they cannot think of a particular child, try and think generally or try to
remember their own childhood).



Give each group a flipchart paper and pens and ask them to draw a child of their
assigned age range (can be a boy or girl, the group should decide). Each group
should have a picture of one child and should note what the child likes and
doesn‟t like, what qualities and skills the child has. The group should also agree
on a name for their child. Allow 15 minutes for this activity.



When the groups have finished, pin up each of the pictures and invite each group
to introduce „their child‟ to the rest of the participants.
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Explain to the group that although children develop at different rates, there are
certain things that we expect children to be able to do at certain times, called
„development‟ milestones.



Randomly distribute the development milestone slips to the participants (cut from
the following sheet 1) and, working in pairs, ask them to pin the milestone against
the child that should achieve the milestone (for example, „walking‟ = infancy).



Keep distributing milestone slips until all the slips have been placed next to a
child.



After all the slips have been placed, invite participants to review where the slips
are placed and to see if there are any that they disagree with. Discuss these in
the main group and to come to an agreement – moving the milestone to the
correct place if agreed.



Explain to participants that there are a number of dimensions to child
development. Talk through the nine dimensions such as physical and mental well
being, emotional and behaviouralwell being, intellectual capacity, spiritual and
well being, identity, self care, family relationship, social and peer relationship and
social presentation (as detailed in the technical notes of this section), discussing
what each one means.



Divide into two groups and give each group a set of nine dimension cards.



Ask the groups to place the cards (on the floor or on a table) in the order that
they think is most important, from least to most important. Allow 10 minutes for
this activity.



Invite the groups to view each other‟s work and then come back to the large
group to discuss the differences and similarities.

Suggestions for additional discussion:


Explore what influenced their thinking in relation to child development – for
example, their own experiences or ideas from others.



Was there anything (a milestone) that they thought was in the wrong place or
was irrelevant?



What might be some of the reasons for children not meeting their developmental
milestones (such as disability, special needs, abuse)?



How might a good understanding of child development help them in their work as
a employee of government department ?
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Session
I
B

Influence on Child Development

Specific Objective:
To give participants a chance to reflect on their own childhood as a way of
understanding the long-lasting positive or negative impact of events may take place
during childhood on an individual. This helps build empathy for children and build an
awareness of the protective factors that support healthy development.

Resources/materials needed:
A4 paper, markers, flipchart sheet with a prepared time line.
Time: 60 minutes (1 hour)
Facilitator (s} need to do- Steps :


Explain to participants that during this session they are going to construct a
personal timeline describing the significant events or things that happened to
them during their childhood.



Give each participant a piece of A4 paper and some markers. Explain how to
construct a personal timeline:



Draw a line in the middle of the paper from the top to the bottom. The bottom
indicates the moment of birth and the top indicates the time when that person
turned 18 years old.



The timeline covers only the first 18 years of life because it is looking at child
development.



Encourage each person to think about the main events that happened during
their childhood – happy and sad, big and small. For example, starting school, the
birth or death of members of the family, accidents, moving home, separation from
family, family tensions, illness in the family, political or social events, sports,
celebrations and achievements.
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Draw or write these events next to the line: positive or good events on the left
side (in one colour) and negative, difficult or bad events on the right side (in
another colour). The event can be illustrated in words, a drawing or symbol.



Place the event when it happened in childhood: for example, 9 years old = middle
of the timeline, etc.



Give the group 20 minutes for the activity, guiding and helping as necessary.



Bring the group back together and ask for volunteers who are willing to share
their personal timeline – showing the timeline and explaining the events.



Invite volunteers to describe the impact certain events have had on them.



In the large group, discuss what events had a negative impact and what had
positive impact on peoples‟ lives. Were there similarities between peoples‟
timelines?

Suggestions for additional discussion:


Where there any similarities or common themes that emerged from the
timelines?



How might our own experiences of childhood help us in working with children?
How might they get in the way?
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Session
C
Resilience and Coping Mechanism
Specific Objective:
To explore the concept of resilience and coping mechanisms and sensitize on the role
of care givers in promoting resilience.
Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack
Time: 45 minutes (1 hour and 15 minutes)
Facilitator (s) need to do- Steps:


Remind participants that in the previous exercise they identified protective factors
that can promote healthy child development and help children and young people
to cope with difficulties that they may encounter. Evidently research has shown
that protective factors are very important for that healthy development of children.
Allow participants a few minutes to review the lists from the previous exercise.



Explain to participants that everyone, including children, develop ways to cope.



Brainstorm positive coping mechanisms and negative coping mechanisms.



Explain that resilience is the term used to describe the skills or qualities that
children have that helps protect them from the worst effects of adversity.



Using the technical notes from this technical section to talk through the factors
that affect the resilience of children.



In the large group, discuss the role of the care givers including them in promoting
resilience – what ideas do participants have for increasing resilience?

Suggestions for discussion:



Which other actors can be involved in promoting resilience? How could they
contribute, and how might they can work with other actors?
In their community, what are the most negative influences? What are the „best
opportunities‟ to intervene to promote resilience and how? How might increasing
the participation of children promote resilience? How could this be done in the
community?
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Session
D

Diverse Childhood

Specific Objectives:
To be able to identify and describe diverse childhood
Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack and board makers
Time: 40 minutes
Facilitator (s) need to do- Steps :












Divide participants into pairs. Tell them to discuss and make a list of the
differences among children in their country, i.e. ways in which children are
different from each other, e.g. sex/gender, religion, economic and social
background.
Get all participants back into the plenary. Each pair will present one item from
their list ata time. Let the group continue taking turns and report one item at a
time, until all differencesrecorded on their lists have been heard. Ask a volunteer
to write down all the items on a flip chart.Give participants some time to reflect
and react on the list.
Form participants into pairs. Tell them to choose 3 items from the flip chart. Give
themsome time to discuss how an individual child possessing the 3 chosen
characteristics wouldexperience childhood
In next session do divide participants into small groups and ask them to discuss
o What are 5 common negative beliefs, attitudes and views about children
andchildhood in your country?
o What are 5 common positive beliefs, attitudes and views which are
supportive of childrenand childhood in your country?
o Ask participants to answer the questions on flipchart paper.
Invite groups to stick their flipchart pages on the wall. Do a walkabout where
each participant can silently read the charts of groups and note common ideas
and differences.
Get participants back into the larger group to discuss reflections.
After the reflections, summarize the session and give a short lecture based on
technical notes on diverse childhood.
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Session
E

Child Centered Approach

Specific Objectives:
To be able to identify the key components of child centred childhood
Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack and board makers
Time: 40 minutes
Facilitator (s) need to do- Steps :


Break participants into 5 groups (one for each theme). Ask each groupto draw a
picture or diagram depicting one of the following themes assignedto them :
A. Consider the developing abilities and competencies of a child.
B. Consider the whole child: think of developmental needs of a child.
C. Consider children in a broader context (society, economy, policy,
culture, etc.).
D. Consider differences amongst children and diversity of childhood
experiences
E. (relate to sex, age, (dis)ability, etc.).
F. Consider children as social actors (in their familiescommunities,
institutions...).



When the groups finish their picture, ask them to paste them on the wall. Go
theme-by-theme give the group some time for clarifications, comments and
additions



After reflecting on the pictures, ask the groups to brainstorm ofollowing
questions:
1. How do the key concepts of a child centred approach affect
programming, policies and practices?
2. Identify projects that consider or don‟t consider the key concepts.
3. Think of the projects, programmes, policies, etc. where the key
concepts are beingconsidered - how does it affect children?
4. Think of the examples where you feel the key concepts are ignored how does thisaffect children?



Bring the groups back together in the larger group. Ask the plenary to discuss the
key elements of a child-centred approach and their implication for CRP, by
referring to their reflections on the flipchart.
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Session
F

Child Participation

Specific Objectives:



To be able define child participation, identify and establish the inter-linkages
between key CRC articles on child participation;
Understand the relevance of the principle of child participation in programming

Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack and board makers
Time: 50 minutes
Facilitator (s) need to do- Steps :








Ask participants divided into buzz groups of three persons to define what
childparticipation is or what its purpose is. Tell them they only have one minute
for their discussion so theyshould choose only one question to discuss.
Ask some of the participant groups to share their definitions. Ask them to listen
carefullyand not to report if another group has given a similar idea. Not every
group will report back
The trainer should note the answers on a flipchart or on the whiteboard do ask
for participants reflections on the ideas shared
Divide participants sothat they can work in pairs and list key CRC articles related
to participation. Askthem to select and discuss reasons for their selection and
establish linkages between them.
Facilitators should discuss child participation articles and elaborate that child
participation are interrelated and they enable girls and boys to claim all their
rights.
Facilitators must highlights on the purpose of child participation say social
political movement, human rights and psycho social development of child through
brain storming session
Facilitator need to act and adopt Roger Harts Ladder of Participation and the
social-ecology model for better understanding and active participation from the
participants.
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Session
G

Child Participation : Good
Practice and Overcome
Resistance

Specific Objectives:


To be able to Describe good practices of child participation and to Identify
common forms of adults‟ resistance to child participation and strategiesto
overcome such resistance.

Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack and board makers
Time: 50 minutes
Facilitator (s) need to do- Steps :










Ask participants to work in small groups and share experiences of working with
children as partners in their programmes/projects/observation homes . Ask them
to focus on those that have resulted in positive outcomes.
Encourage participants to share some of their key examples. When they present
their examples ask their reasons for selecting key examples.
Divide participants in sub groups and ask them to identify adult resistance to
child participation and ways of overcoming adults resistance towards child
protection.
Analyses the output to present the common resistance and strategies for
overcoming resistance.
Reflect on resistance and share with diverse in childhood module sessions.
Encourage participants to share their outcomes.
Discuss good practice by working with children in observation homes and try to
identify the gaps in their intervention or action program. List the gaps on filp chart
paper/whiteboard.
Encourage them to come out with resistance they are involved or observe in child
participation.
Facilitator should engage in discussion with child friendly environment.
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Module : 3
Child Rights and
Protection
Duration 315 minutes
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Rational and Overview

Every day thousands of children fall victim to child abuse or neglect. Children are at risk
for abuse because they are small, vulnerable and depend on adults to meet their needs
To prevent child abuse at institutional and community level requires not just a set of
likeminded people coming together, but also a set of skills, knowledge and information
to deal with it on a day-to-day basis.

The manual focuses on a practical, hands-on approach, rather than mere theoretical
training. An attempt has been made to make it comprehensive and highly interactive.
Trainers and resource persons conducting specific sessions also have scope to add to
the richness of the training sessions using their own experiences and developing newer
methods to achieve the desired results
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Enabling Objective

Enabling Objectives :

At the end of session, the participants will be able to :
1. Able to know the concept o Child Rights
2. Conceptualise the different Rights of the Child & its Principle
3. Clarify the difference between abuse, neglect and exploitation
4. Child Abuse : Concept, Meaning ,types , prevention
5. Explore the Child Protection issues, causes and concern
6. Ways to enhance Child protection concerns

Methods of Delivery :
1. Lecture
2. Small group discussion
3. GroupworkExercise
4. Presentation
Sessions
A.
B.
C.
D.
E.
F.
G.
H.

Child Rights – 45 minutes
Child Rights Principles -Values – 60 minutes
Child Abuse – 90 minutes
Address Child abuse Understanding Recognising& Prevention – 90
minutes
What is Child protection –45 minutes
Child Protection & child Violence – 50 minutes
Causes and Concern of Child Protection – 90 minutes
Finding solution to child protection concern -50 minutes
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Session
A

Child Rights

Specific Objective: To consider in greater depth children‟s rights.
Resources/materials needed:
Four signs (made of A4 paper) or written on the floor – SURVIVAL, PROTECTION,
PARTICIPATION, DEVELOPMENT and the list of rights from activity sheets.
Time: 45 minutes

Facilitator (s) need to do-Steps :


Place a sign in each corner of the room or training area.



Explain to the participants that all children – up to the age of 18 years – have rights.



Tell the participants that rights can be considered under four headings (survival,
development, participation and protection). Check that the participants understand the
meaning of the headings.



Ask the participants to stand in the centre of the room.



Explain the child rights and read it out. When participants hear the right, they are to go
and stand under the sign of the heading where they think the right belongs (or on the
spot marked on the floor).



Randomly select one of the rights from sheets and read it to the group.



When participants have moved to their preferred position, invite a volunteer to explain
why they chose that position.



Repeat the exercise 10 or 12 times.



Invite the participants to sit down and discuss the exercise. During the discussion,
explore if any rights were a surprise or if there were any rights that participants
disagreed with.

Facilitator should encourage discussion on :


Do participants think that rights apply in India ? If not, why not? If yes, why?



What is the role of care givers in promoting children‟s rights?



How might participants persuade or explain the concept of children‟s rights to other care
givers say colleague, parents and the larger community?
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Session
B

Children Rights - Principles
Values

Specific Objective:
To give participants the opportunity to explore the underpinning values of children‟s rights and
the influence on care givers work
Resources/materials needed:
Flipchart paper, markers, tape or Blu-Tack.
Time: 60 minutes (1 hour)

Facilitator (s) need to do-Steps:


Explain to the group that there are two important terms associated with rights, including
children‟s rights – duty bearers and rights holders.



In the large group, brainstorm the meaning of duty bearers and rights holders. If
necessary, explain the concepts to participants (using activity sheet 1 as a guide).



Explain that the CRC has a number of principles that form the basis of the convention.



On a piece of the flipchart, write the principles without explanation: Best interests of the
child, non-discrimination and respect for views of the child.



Divide the participants into small groups, giving each group a flipchart and pens.
Participants need to discuss the three principles and to come up with an explanation or
definition of the principle. Allow 20 minutes for this activity, going around the groups to
check progress.



Bring the groups back together and ask the groups to present their work – inviting
comments or reflections from other participants and making sure to clarify explanations.



In the large group, discuss what might be some of the implications for the participants in
their work as Care givers. What tensions or dilemmas do they imagine, and how might
they overcome them?
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Session
C

Child Abuse

Specific Objective:
To understand by the term child abuse, particularly in Indian context.
To study impact of abuse on child

Resources/materials needed: Flipchart paper, markers, tape or Blu-Tack.
Time: 90 minutes (1.5 hour)
Facilitator (s) need to do-Steps:


Talk to the group about why it is important to understand what we mean by the terms
child abuse and child protection.



Divide participants into small groups of five people. Ask them to work on their
understanding related to child abuse, whom we called abused child, news analysis on
child abuse, whom we called abusers and what they can do?? And how does child
understand abuse??



After about 20 minutes do ask each group to attach the flipchart paper to the wall. Take
feedback from each group, asking one group to go quickly through a task exercise and
the other groups to add any additional points that have been missed. Invite each group
member to present their group views and list out all abuses they have observed or had
experienced.



In second session discuss with the group what this information tells them about attitudes
to children in their country.
What aspects help protect children and which put them at risk of abuse? What
maintains the practices?
o

Are all the abuses of children external to organisations or does some of it happen
as a consequence or as a failure of the organisation to protect children? This is
really important as trying to define what we mean by child protection can become
very complicated.

o

Prepare a table on white board and use the activity sheets:

ACTIVITY
Create a case study (imaginary) using all the stages of grooming.
The case should give a logic to the grooming process.
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(Please consider when the child is more/less vulnerable while creating the case study)

Impact of CSA
Immediate







Shock
Confusion
Fear
Anger
Shame
Guilt

In younger children it could be seen in forms of






Irritability or fussiness
Difficulty calming down
Being tearful, talking about scary feelings and ideas
In young children…
Difficulty paying attention

Factors that could determine Impact of the abuse


Age of the Child, Abuser



Relation with the abuser



Position of trust



Support System of the child



Duration of the abuse



Severity of the abuse

Early detectors
Social





Social Withdrawal
Increased hostility or aggression
Overly pleasing behavior
Drastic change in achievement patterns
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Sexual




Sexualized behavior
Early sexual activity
Use of abusive sexual language

Psychological





Eating disorders
Anxiety or Indifference
Depression
Suicide attempts

Medical





Psychosomatic illnesses
Pain or swelling in genital area
Repeated urinary infections
Sexually Transmitted Infections

Physical












Dizziness, headaches, chest pain, stomach aches
Difficulty breathing
Muscle tremors
Hyper-arousal and heightened startle reactions
Fatigue
Sleep disturbances/nightmares
Elevated blood pressure
Profuse sweating
Vomiting/nausea
Teeth grinding
Increased/decreased appetite

In younger children




Eat more or less than usual
Experience changes in level of activity
Become easily startled

Behavioral



Substance abuse
Suicidal
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Impulsive actions
Bullying/aggression
Inappropriate sexual behaviour

In younger children








Have frequent tantrums
Cling to caregivers
Resort to behaviors common to being younger (thumb-sucking, bed wetting, or fear of the
dark
Fight with peers or adults
Changes in school performance
Get into trouble at home or school
Want to be left alone

No sure way to determine, unless the child tells us so, but these are indicators

Disclosure
Disclosure can be




Direct
Indirect
Strings attached

Responding




Stop the abuse
Respond to the child
Identify and involve support system

What can we do?







Listen
Believe and appreciate for telling
Empathy
Tell the child “it was not your fault”
Assure that you will try to help (in your capacity)
Make a referral to a mental health professional

Factors deciding the nature of Response



Is the Abuse ongoing?
Is there a chance of re-offence?
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What is the severity? Does it need medical intervention?
How is the child feeling?
What are the child’s support system?
What are your support system?
Whom do you need to report in order to ensuring child safety?
Does the child know how to keep himself/herself safe?
Reporting mechanism in institution protocol (CPP)

Being in institution set up there will be many a times where the staff will be cognizant of why a child
has been brought into the institution (where sexual abuse history is evident)- we can directly work
with the children on understanding impact and responding to the current needs of the child. There
need not be a need to explore details about the history of sexual abuse where the staff is making a
referral to a counsellor/ mental health professional. This is prevent the child from having to repeat
the trauma history multiple times.

o
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Session
D

Address Child Abuse :
Understanding and
Recognizing

Specific Objective:




To understand and recognising child abuse
To understand to the child about the abuse
To work on preventing child abuse

Resources/materials needed
White board, Flipchart paper, markers, tape or Blu-Tackm, short movies, and charts papers and
posters.
Time: 90 minutes (1.5 hour)
Facilitator (s) need to do-Steps:











The facilitators attempt is to make participants to clear about the different type of child
abuse say physical, neglect, emotional and sexual abuse for this he/she will put display
on four corners of the wall.
Divide large group in 5 small groups and tell them to select the type of child abuse.
Encourage brainstorming sessions for 20 minutes
Tell each group participants to come and share groups‟ views followed by illustration on
each type.
Facilitator should discuss magnitude and extent of child abuse in India.
In next session distribute case studies to each participant. Call randomly 5 participants to
come and represent case studies.
On board do draw table see worksheets, the role of care givers in prevention of child
abuse say housefather, housemother, and welfare officers/superintendents.
Invite participants‟ views on the base of experience or observation about the prevention
of child abuse.
Intense discussion need to be carry out about the caregivers role
Movie on child abuse –ChupiTodofollowed by discussions.
Facilitators should distribute handouts on magnitude of child abuse in India and scenario
in India and other countries.
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Session
E

What is Child Protection

Specific Objective:
 To clarify participants‟ understanding of child protection and related concepts.
Resources/materials needed: Post-it notes or cards, markers, card or flipchart with the
definition or graphic illustration of child protection, abuse, violence and exploitation (if working
with groups with low literacy comprehension), prepared table or a flipchart with three blank
columns (headed with „abuse‟, „violence‟, „exploitation‟).
Time: 45 minutes
Facilitator (s) need to do-Steps:
Using

the prepared card or flipchart read out the definition of children protection.

Divide

the participants into groups of four, and explain that they should discuss this definition
in more detail and to think more specifically about what abuse, violence and exploitation
means to them.

Each

group should try and brainstorm examples of violence, abuse and exploitation or child
protection issues and write them down on a flipchart or draw an illustration to represent the
issues.

Explain

that the point of the exercise is not to get a „right‟ definition or examples but to share
their views.

After

25 minutes, turn to the prepared flipchart sheet with the definition of child protection on
it and the three columns (one each for abuse, violence and exploitation). Ask the groups to
place their examples in the most relevant column on the chart (explaining that some may be
hard to classify).

Bring

the group back into plenary, and then talk through the completed table.

Put

up a flipchart sheet or card with the definition of child protection, abuse, violence, neglect
and exploitation and present this to the participants.

Facilitator should encourage discussion on :
How were the examples from each group similar and different?
Did the groups find it difficult to place examples in one column or

another? Would some of
the definitions fit across all columns?
What were the most frequently occurring examples?
Were there any major disagreements between the groups or participants?
Present the definition of child protection provided and see how it compares with the
definitions presented by the groups.
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Session
F

Child Protection & Child
Violence

Specific Objective:
Introduce participants to child protection and forms of violence against children
Time :50 minutes
Resource Materials needed:
Flip chart, different colored markers, colored paper, pictures illustrating different kinds
of violence,
Facilitator (s) need to do-Steps:
 In this session, facilitators need to highlight the invisible or socially accepted forms of
violence that often pass unnoticed in communities. Socially accepted forms of violence
include shouting at children, or corporal punishment, and many participants may not see
these as forms of violence
 Other forms of violence such as sexual abuse may remain invisible, as it is a taboo
subject, or is seen as shameful to talk about openly
 Facilitators should gently encourage participants to think of examples of other kinds of
violence or exploitation that may be considered normal and acceptable, or that people
may want to avoid talking about or deny is an issue
 Remind people that there are a lot of misconceptions about violence against children –for
instance, we often think children are most at risk of violence from strangers, while studies
show that most children are abused by people they know .
 Divide participants into small groups. Ask some groups to describe a “child who is safe”
and the other groups to describe a “child who is not safe”. Each group writes on a flipchart
what helps keeps children safe, and what factors contribute to make children unsafe.
 After listening to the groups feedback to the wider group, note that despite our best efforts
to keep our children safe, children face risks
 Facilitator to summarize where children most commonly experience violence and which
children are most at risk
 Form 4 groups and ask each group to discuss provide examples of each of the following
types of violence: physical and emotional violence, sexual violence, exploitation, and
neglect. Participants to write teach answer on a sheet colored paper, one color for each
group. Collect answers and add to a flipchart (using the colored papers).(Optional):
Discuss with participants in large group which forms they think are the most common and
which type of children are most at risk of the different types of violence (girls/boys,
adolescents or younger children, refugees/children in their own country).
 Ask participants to think about what are some of the reasons for violence. Facilitator to
summarize the discussion using points described in Annex 4.
 Close the discussion by explaining that violence against children takes place everywhere,
regardless ofsocio economic status, culture or ethnic origin, and it is perpetrated in all
countries all over the world.
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Session
G

Cause and Concerns
Child Protection

Specific Objective:
To encourage participants to think more about the causes and consequences of child protection
concerns and how this will relate to their role as child protection mobilizers.
Resources/materials needed: Flipchart paper and pens
Time: 90 minutes 1.5 hours
Facilitator (s) need to do-Steps:
In

the plenary, explain that child protection concerns have causes and consequences.

Draw

a picture of a tree on the flipchart paper. Write „child protection concern‟ on the trunk.

Explain

that just like a tree, every child protection concern has its roots (causes). The roots
make the tree grow. The stronger the roots (causes), the bigger the tree (child protection
concern).

Every

concern has consequences. Just like a tree, these grow like branches from the trunk.
The bigger the trunk (child protection concern), the larger and more numerous the branches
(consequences).

Demonstrate

a short example. Write „child violencee‟ on the trunk of the tree.

Ask

the participants to call out some examples of reasons that enable child violence. Write
them on the roots. Ask the participants to think of social attitudes and behaviours that can
cause or contribute to this concern.

Ask

the participants to call out some consequences of child marriage. Write them on the
branches. Ask the participants to think about short-term and longer-term impacts.

Divide

the participants into groups of four or five and assign each group a child protection
concern (from the list further on).

Each

group will then have 30 minutes to explore the causes and consequences of the child
protection concern in more detail, making note of their discussion on the flipchart.

After

30 minutes, bring the participants back into plenary and take feedback from each group.

Place

all of the flipcharts so that groups can review each other‟s work later in the session.
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Session
H

Finding Solutions of Child
Protection Issues

Specific Objective:
To explore solutions to the child protection issues identified in the previous activity.
Resources/materials needed:
A standard list of child protection issues and their causes (to be developed by the
facilitator), flipchart paper and markers
Time: 90 minutes 1.5 hours
Facilitator (s) need to do-Steps:

 Ask the participants to retrieve their presentations from the previous exercises (1, 2 &
3) or pass out/display a pre-prepared list of protection issues if you have not
completed these activities.


Explain to the group that you would like them to take two of the child protection
issues they identified and to analyse the causes of these issues and then to begin
developing a strategic plan to overcome those causes.



The groups are free to choose their own issues and can include anything they want
in their strategy. However, in particular they should consider the follow questions:

 Who needs to be involved?
 What information is required?
 What actions need to be taken?
 What outcomes are to be expected and how can these be monitored?




Explain that the questions are a guide and should not be used as the format for their
strategy.
After one hour, ask the participants to come back together to present their
strategies.
Allow a couple of questions after each presentation but request that comments are
constructive.
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Module : 4
Care Givers Roles
& Responsibilities
Duration 315 minutes
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Rational and Overview
Young children are dependent on the care that they receive from others. John Bowlby‟s
– WHO most important contribution lay in his emphasis on the importance of the close
and caring interpersonal relationships that infants and young children have with their
primary caregivers..
All children have a right to be protected from harm and have their welfare promoted –
whoever they are, and wherever they are. Anyone who works for an organisation that
comesinto contact with children has a responsibility to keep them safe and promote
their welfare.
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Enabling Objective

Enabling Objectives :

At the end of session, the participants will be able to :
1. Sensitized the nature of Care giver –Child Relationship
2. Methods ,Tools & Skills to Deal with Child problems
4. Able of provide psycho social support
5. Able to understand violence among children
6. Work on Positive Discipline
Methods of Delivery :
1. Lecture
2. Small group discussion
3. GroupworkExercise
4. Presentation
5. Short Movies
Sessions :
A. Role of Care givers in protecting and caring for children -45 minutes
B. Role of Care givers in providing psycho social support – 45 minutes
C. Protecting Children from Bullying and discrimination – 45 minutes
D. Violence among Children : Bullying - 45 minutes
E. Children’s positive behaviour and ways to encourage it – 45 minutes F. Positive Discipline - 45 minutes
G. Reacting to children behaviour -45 minutes
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Session A

Role of Care givers in Protecting and Caring for Children
from Violence

Specific Objective: 0
To discuss how caregivers can better protect their children from violence
Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps :







In groups of 3 divide participants, ask the groups on left side of the room to some of the
things that they or their parents can do to protect children from violence, abuse and
exploitation. Encourage participants to be as specific as possible, and provide concrete
examples. Write responses on the flipchart.
Do ask another remaining 3 groups on the right side of the room to discuss what
challenges they or other parents face when protecting their children. How can these
challenges be overcome?
Distribute Activities sheet and ask participants in pairs to identify 1-2 additional ideas for
protecting children that they or other parents could try.
Encourage care givers to think about their own good practices with their children. With
the help of volunteers do write on the board. Do discuss and analyses the each point or
answer being narrated by groups or participants.
Provide case stories to each participant and encourage discussing on the role of care
givers in said case stories.
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Session B

Role of Care givers in Providing Psycho Social Support
e& Disclosure

Specific Objective:






To understand the concept of psycho social support
To make understand the role of care givers in psycho social support

To discuss the meaning of disclosure
To discuss the Reasons why children may not tell theyare being maltreated
To internalizeHow to respond to a child whodiscloses abuse or neglect

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps :
1. Ask participants to define word psycho social support. Voluntary call the participant and
draw ven diagram. Motivate them to describe the relationship between individual and
their environment .
2. Divide participants into small groups and ask them to come up with an example of a
child who needspsychosocial support either on the base of case study or experience.
3. Ask them to discuss the case study/example and identify the likely psychological and
social effects of thison the child
4. Distribute and ask them to discuss which strategies might be useful in their case study.
Ask eachgroup to name at least one strategy, and write this on the white board.
5. Ask participants does such strategy do they observed or follow during job and invite
them to discuss about the good practice adopted by care givers
6. Discuss Disclosure from Technical Notes and carry out activitiyChoose the Best

Responses
The following is a list of ways adults might respond when a child makes a disclosure of
abuse or neglect. Read through the list to decide which responses seem the most
appropriate. Circle the number of the appropriate responses (example �). Draw a line
through the responses that seem inappropriate (example).
1. Get down on the child‟s level.
2. Listen carefully to the child.
3. Ask the child if she was being naughty and if her parent was teaching her to be
good.
4. Validate the child‟s feelings. For example, if the child says, “I was scared.”
Say, “That sounds pretty scary.”
5. Assess the child‟s safety needs and the urgency of the situation.
6. Ask the child if his mother hurt him. Have him show you just what his mom did.
7. Find out what the child wants from you.
8. Believe the child and be supportive.
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9. Say, “That‟s the worst thing I ever heard! Your grandpa did something very
bad.”
10. Assure the child that you care, you are still her friend, and she is not to
blame.
11. Promise the child that this will be your secret, and you will not tell anyone
else.
12. Tell the child you are glad she told you.
13. Tell the child not to worry – that you will take care of everything and this will
never happen again.
14. Tell the child you will have to tell someone else whose job is to help kids with
these kinds of situations.
15. Tell the child you will try to him get help.
16. Ask a lot of questions so that you can be sure that some form of abuse or
neglect has actually happened.
17. Say, “Well, your aunt can‟t do that! I‟ calling the police right now to come and
get you”.
18. Say “I am sorry this happened. You Grandpa behaved in an unsafe,
inappropriate way. He is to blame. It is his fault.”
19. Ask questions out of concern and not curiosity. Like “How do you feel? How
can I help you?” Not “where were you touched? How many times?”
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Session C

Protecting Children from Bullying and
Discrimination

Specific Objective:


To understand the care givers roles in discrimination and bullying

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps :







Ask participants to provide you with examples of groups who might be at risk of being
discriminated against and write the examples on a flipchart.
Choose four of the suggested groups at risk and divide participants into four groups,
each to discuss one group at risk
Exercise: divide participants into 2 groups, one group is the green group, and the other
is the red group.(Give them a piece of paper or material to show which group they
belong to). Ask participants to pretend that they are in the market and have to greet each
other, but in a discriminatory way (refusing to shake hands, or calling the other group
with discriminatory names, etc.). Every group will play the role of the discriminator and
then the victim of discrimination, in order to experience both roles (5 minutes).
After the role play, discuss the following:
Facilitator summarizes the main reasons and key messages regarding discrimination.

„
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Session D

Violence among children: Bullying

Specific Objective:


To understand the violence among children with reference to bullying

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps:








Start by noting that there are many kinds of violence among children. Ask participants to
give examples. Highlight bullying as a rising form of violence among children.
In small groups, ask participants to explore the following questions:
Each group to feedback to the larger group, facilitator to document points and discuss.
Using the information gathered from the discussions and feedback, share the definition
of bullying with the participants.
What are the effects of being bullied? Using the definition do discuss the feedback from
the participants, brainstorm the possible effects of bullying. Some examples are given
below:
o Stress, tension and fear. The victim may experience mood swings or feelings of
anxiety
o Performance at school and outside activities can suffer.
o Isolation. The victim may stay away from peers through low self-esteem, or he
may be denied access to his friends and isolated by others.
o The victim may become aggressive and take out his frustrations on others
younger than him in order to regain a sense of control.
o The victim may, in very extreme tendencies, think about suicide.
o The victim may become involved in anti-social or damaging behaviour such as
smoking, drinking alcohol or conflict with the law, or he may look for friendship
and acceptance through unhealthy relationships and validation from others.
Ask participants what can you do as caregiver to protect your children from bullying at
home? Key suggestionsinclude:
o Take your child seriously if they tell you they are being bullied, and remember
that what may seem like a simple problem to you can seem very big to a child.
o Try to identify where your child is being bullied, or by whom. Is the bullying taking
place at school? Can you speak to a teacher?
o Tell your child to run away or scream if necessary, find a safe place where there
are others
o Is your child being bullied by a group of friends? Can you speak to the parents of
the bullies or any other who are close to the child?
o Explain to your child that bullying is not acceptable, and that by telling you they
have done a good thing, even if they are frightened.
o Discuss with your child ways of dealing with the bullying. Can your child make
some new friends?
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Monitor your child‟s use of the internet and talk to him about the sites he is
visiting and the friends he has online.
o Talk about responsibility when posting photos/ posts about one self and others –
things stay forever on the internet and get forwarded – so one needs to be
discreet.
Facilitator reminds participants that children, with the support of their parents and adults
around them can stop bullying and make sure that every child is treated with respect.
o

o
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Session E

Children Positive Behaviors and Ways to
encourage it

Specific Objective:



To understand the children positive behaviour and means to encourage
To understand care givers reaction towards children‟s positive behavior

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps:

 Ask every participant to write down the behavior which they would like from children.
Participants should work on the activity individually. They should determine children's
behavior or actions, rather than parents' interpretation of the situation. For example, "sharing
toys" is the behavior, whereas "behaving nicely" is not a behavior.
 After reflecting on paper, ask participants:
 Finish the activity by this exercise: Confidential!How do we react to acceptable or "good"
behavior on a busy day? Write down the answer without sharing it with others.
o Was it easy to fill this list? (You might notice that the majority found it difficult).
o Do we "catch" children behaving badly, or do we "detect" their good behavior?
o Is our reaction affected by our own circumstances at that moment, such as receiving
the phone bill or waking up late?
 Do divide participant in a group and ask them to discuss how we can react positive in
children positive.
 Discuss with parents how praise encourages positive behaviour. Explain that it is important
to praise the exact action which you want the child to repeat so that children will understand
what they have done well.
 Explain also that if caregivers who are substitute of parents focus on the positive behaviour
and encourage it using praise, children will enjoy the positive attention they receive and
identify what it is you expect from them.
 You will also help them to become independent and feel responsible and proud of their
actions.
 Facilitator to summarize key messages on praising children.
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Session F

Positive Discipline

Specific Objective:


To understand positive discipline

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps:








Ask participants to list what they consider to be challenging behaviors in children.
Write down all answers on a flipchart paper. Focus on the behavior itself, for example:
Cursing – Hitting –Refusing to share toys/books or belongings – dropping food –
sullenness – quarreling, etc., not “being naughty” or “attention seeking”, which are
judgments adults make about children.
What are the possible reasons behind these behaviors? Are they more common at certain
times of the day? (Bedtime, getting ready to go out etc.) Why is this?
Do we expect different behaviors from boys and girls?
Ask participants how they think they could deal with these behaviours in positive way.
Facilitator tosummarise key steps of positive discipline.
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Session G

Reacting to Challenging Behavior

Specific Objective:


To Identify common negative ways of dealing with children’s challenging behavior

Resources/materials needed:
White board, photocopies of activities sheets
Time: 45 minutes
Facilitator (s) need to do-Steps:













Ask small groups to do the following:
o In your small group, discuss the way adults react to children's challenging behavior in
a negative way.
o Think about what you see and hear at home,on the street or in the supermarket, and
think about the way adults behave when they are frustrated or stressed .
Write down all answers from your small group in the report.
Have a look at this example:
Statements
"Shut up"
Body language
Putting hands on the waist,
bending over the child.
Actions
Slapping
Ask participants to try to put themselves in the child's shoes. What does the child
experience when adults react to their behavior in a negative way?
In the large group, compare the answers on the flipchart with the challenging behavior :
Are these reactions common?
Explain that the next exercise is confidential.How do we react to challenging behavior
when we are under stress? Think by yourself about the behaviour of a child which
triggered you to react inappropriately. What was your response? Write it down
withoutsharing it with others.
Share the following tips on communicating with children:
o Make sure you ask your child to do something using short and clear requests.
o Ask for one thing at a time.
o Let your child know clearly what you want him/her to do.
o Be realistic in your expectations according to the child's ability and age.
o Make sure your requests include the expression "Please do …", rather than "Do
notdo …."
o • Request something politely.
Finally encourage participant to identify negative behaviour and helps steps to recorrect
it.
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Module 5
Child Legislation
and Grievance
Redressal
Mechanism
Duration : 550
minutes
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Enabling Objectives
Enabling Objectives :

At the end of session, the participants will be able to :
1. Conceptual and Context understanding of UNCRC
2 Conceptual and Context understanding of JJAct
3. Explore the POCSO Act
4. Gain an understanding with reference to child protection policy

Methods of Delivery :
1. Lecture
2. Small group discussion
3. Presentation
4. Group Work Exercise
Sessions :
A.
B.
C.
D.

Exploring the Children Legislation : 50 minutes
Child in Need of Care and Protection : 120 minutes
Children in Conflict with Law – 140 minutes
Orientation of the Protection of Children from Sexual Offences Act, 2012 –
Penal Law and Offences- 60 minutes
E. Child Protection Policy : an Overview – 180 minutes
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Session: A
Exploring Children Legislation

Specific Objectives:



To focus on basic understanding of the structure and principles of convention of rights
of the child -UNCRC
To understand the participant knowledge regarding JJACT and POCSO Act

Time – 60 minutes (1 hour)
Material ;
Questionnaire, White Board, Chart papers, Sketch pens or markers
Facilitator’s needs to do













Do provide pre and post questionnaire to participants about their knowledge regarding
JJAct and POCSO act
After assessment do ask participant about their expectation for these sessions. Do
provide note card wherein they will write on it. Each note card will paste on the wall and
discuss their expectations with the content of the program.
In next task facilitator should introduce participants to the child rights convention as an
international agreement.Participants are asked to brainstorm why they think a separate
convention for children was developed when other human right instruments were already
agreed upon. Before summing up this session, invite participants to share reactions with
the group.
In another task do handout a copy of UNCRC to each participant. Participants are asked
to have a look to the document and consider the following questions.
o What is the found at the beginning?\
o How many articles are there in all?
Briefly explain that the convention has 3 parts if not already covered by participant
answers.
o 1. Preamble - giving an introduction/context for the CRC
o 2. Substance Articles - telling the rights in detail
o 3. Mechanism Articles - providing for implementing/ monitoring of the CRC and
how it comes into force.
Ask participants what they understand by the best interest of the child, nondiscrimination, participation and survival and development. Answers should be recorded
on flip charts. Examples for each principle should be brought out by the participants to
ensure that they have understood them.
Summarise the whole session by asking questions to participants.
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Session: B
Children in Need of Care &
Protection (JJACT 2006
Specific Objectives:



To understand participants about the first step can that decide the future of the case
and the child.
To help participants understand steps in dealing with a child in a specific difficult
situation and circumstance.

Time – 120 minutes (1 hour)
Material ;
Plain papers , White Board, Chart papers, Sketch pens or markers
Facilitator’s needs to do












Facilitators should inform participants that their role can vary in dealing with CNCP,
depending on the category of the child or the situation and circumstances in a case.
The facilitators shouldfacilitate division of participants into five or six groups, depending
on thenumber of total participants.
Try to build an environment that will help in sharing of opinions by the participants.
Each group should be given case studies to work upon.The case studies may be based
on actual cases or hypothetical situations related to CNCP, such as: -Rape victims, Child
trafficking, abused within family - physical, emotional, sexual, child beggar, child Labour
- domestic and industrial, production of child before CWC, adoption etc
One case study should be given to each group and the groups should be asked to write
down the steps they will follow in the context of the case given to them on a chart
Time frame for discussion must be clearly specified and informed to all participants
After the group has finished discussing their case, the charts will have to be collected
and the facilitator/resource will be required to call a representative from each group
topresent their chart.
Each chart presentation should be opened up for a discussion amongst all participants
The facilitator/resource person should ask the participants the following basic questions
in order to generate a discussion on the group work presentations:
 What are the missing steps in this case?
 Any change and addition to the given steps from participants' side?
 Role of Care givers in such cases?

Summarise the present sessions by giving power point presentation on the provision of Child
Care Need care and Protection under Juvenile Justice Act, 2006 and employ quiz with
participants.

Page
55

Session: C
Children in Conflict with Law
(JJACT 2006 )
Specific Objectives:




To understand participants about the children who is in conflict with law
Evolution of Juvenile Justice (Care and Protection of Children) Act 2000, asamended in
2006.
To understand When do children in conflict with law become children in need of care
andprotection

Time – 140 minutes (1 hour)
Material;
Plain papers, White Board, Chart papers, Sketch pens or markers, handouts
Facilitator’s needs to do













This session relies heavily on knowledge of the law and its principles. The
facilitator/resource person must therefore be well equipped with knowledge, information
and skills to deal with questions and issues that may arise in the course of discussions.
Divide the participants into five or six groups of equal numbers as far as possible,
depending on the number of participants. Distribute case handouts to each group.
Let the group discuss the case for twenty minutes and prepare a presentation on their
discussion.
Explain to the participants the purpose of group exercise as a method that would
helpunderstand the issues and procedures of the law better and clarify doubts
throughparticipation of all.
The Facilitator must ask the participants whether they would like theopen house
discussion to follow each presentation or do they prefer open housediscussion after all
the group work presentations are completed and accordinglyproceed with the session.
The Facilitators should be well aware of the expected outcomesfrom each group work
and should be able to fill in the gaps in information, knowledge, skills and the overall
presentation of the group in a non-threatening, simple andunderstandable manner.
A list of expected outcome from each group should be presented so as to for better
evaluation and feedback.
Lastly a power point presentation should carry out so as to have a clear understanding
of the Juvenile Justice Law with reference to Juvenile Justice Board, Child Welfare
Committee and Rehabilitation and After Care.
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Summing up by doing exercise on WHAT YOU PUT WILL COME OUT.
o

o

o
o

o
o

o

Put a bowl of water on a table in front of the room and have a (large)
spongeavailable. Ask the participants what will happen when the sponge is put
into thewater.
Now ask the participants what will happen if the sponge is put into a bowl of
beerand a bowl of blood. The essential part of this exercise is for the participants
tounderstand that the sponge will completely soak up the water, beer or blood.
Explain that if the sponge is squeezed, then water, beer or blood (or whatever
hasbeen soaked up) will come out.
Take the (still dry) sponge and hold it in plain view of the participants. Tell them
that: the sponge symbolises a child. When a child is born he or she is like a clean
and empty sponge, needing everything from the adults around him or her such
as food, love, warmth and teaching. In order to develop, the child needs input
from all those around him or her [put the sponge into the water, take it out and
squeeze it in front of the group. This means that if we give the child healthy food,
clean water, love, protection,warmth and good education and guidance, the child
will become a healthy,strong and loving person.
However, if we fill the child with beer (which represents drunkenness and bad
family circumstances) then beer (or bad habits and aggression) will come out.
and squeeze of the sponge to demonstrate]. And if we fill the child with blood
(which represents violence, anger, abuse, war and death) then blood
(hatred,violence and death) will come out. [Fill and squeeze of the sponge
todemonstrate].
This exercise demonstrates that children are dependent on adults and
theirexternal environment for their development. The way people treat them,
thesurrounding area and the society in which they live will determine
theirbehaviour significantly. Police officers should always bear this in mind in
theirencounters with children. The police have a duty to protect children
fromviolence and harm ('beer' and 'blood') and the opportunity to be a
positiveinfluence in their lives (refreshing and nourishing 'water').
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Session D
Orientation of the Protection of
Children from Sexual Offences Act,
2012

Specific Objectives:


To overview the participants regarding
Offences Act, 2012




To get understanding of the offences under POCSO.
To make aware about child friendly procedure in the act.

of the Protection of Children from Sexual

Time – 130 minutes

Material;
LCD projector, power point presentation
Facilitator’s needs to do


Divide the participants into five or six groups of equal numbers as far as possible
depending on the number of participants. Distribute case studies to each group. These
case studies involved different scenario regarding an act of sexual abuse committed
against children. The groups are requested to discuss on the case and come to legal
conclusion for the cases.



Conduct group discussion about the cases help to develop participants analytical skills
and they are able to connect the cases with various laws and offences



.
Discuss Child friendly procedure mentioned or incorporate in the act.
o

o
o
o
o
o

Recording the statement of the child at the residence of the child or at the place
of his choice, preferably by a woman police officer not below the rank of subinspector. Evidence has to be recorded within 30 days.
No child to be detained in the police station in the night for any reason.
Police officer not to be in uniform while recording the statement of the child.
The statement of the child to be recorded as spoken by the child.
Assistance of an interpreter or translator or an expert as per the need of the
child.
Child not to see accused at the time of testifying. The evidence of the child shall
be recorded within a period of 30 days of the cognizance of the offence.
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o
o
o
o
o
o

Assistance of special educator or any person familiar with the manner of
communication of the child in case child is disabled.
Medical examination of the child to be conducted in the presence of the parent of
the child or any other person in whom the child has trust or confidence.
In case the victim is a girl child, the medical examination shall be conducted by a
female doctor.
Child not to be called repeatedly to testify and frequent breaks to be given to the
child during the trial.
No aggressive questioning or character assassination of the child.
Trial to be in the special court in camera.



Lastly a power point presentation should carry out so as to have a clear understanding
of the POSCO ACT



Summarise the present sessions by asking feedback from each participant.
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Session D
Orientation of the Protection of
Children from Sexual Offences Act,
2012
Specific Objectives:




To get understanding of the Child Protection Policy
To make aware the need of policy for children holistic develop

Time – 130 minutes – 20 minute for post questionnaire

Material;
LCD projector, power point presentation, blank sheets and marker, color papers
Facilitator’s needs to do


Do start with panel discussion.Participants should be encouraged to share their honest
perception to get the finaloutcome.
o The need of Child Protection policy in today scenario.
o Policy is safe net in child‟s development
o Child Protection – Rings of Responsibilities
o Child Protection – Execution in different states and countries



Discuss the advantages of having child protection policy by saying ;
o

o
o

o



This policy is broadly outline the responsibilities and role of eachstakeholder in
the institution and lay down guidelines on how to report anyconcern or incident of
abuse
This policy ensure that all persons are committed to the prevention of child
abuse.
This policy outline a zero tolerance policy towards Child Abuse which willresult in
the immediate dismissal of any employee convicted of an offence underPOCSO
and/or any other sexual or violent crime under any other law for the timebeing in
force
The Child Protection Policy shall become a part of the Human Resource policies
ofthe institution.

Divide participant in six group and submit each chapters of policy to them. Linkage each
provision with child rights.

Summarise the session by employing post questionnaire test.
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Annexure-1
Technical Notes
What is Child Development?

Child development refers to how a child becomes able to do more complex things as they getolder. Development is different
than growth. Growth only refers to the child getting bigger insize. When we talk about development, we are talking about
developing skills like:
Large/Gross motor skills: Using large groups of muscles to sit, stand, walk, run, and keep theirbalance, etc.
Small/Fine motor skills: Using hands to be able to eat, draw, dress, play, write, and do man other things.
Language skills: Speaking, using body language and gestures, communicating, and understanding what others say.
Cognitive skills: Thinking skills: including learning, understanding, problem solving, reasoning,and remembering.
Social/Emotional skills: Interacting with others, having relationships with family, friends, and teachers; cooperating, and
responding to the feelings of others.
Child Development Domains
Physical Development: Birth through school age.
Physical development includes the processes of body growth and development as well as motor(use of small and large
muscles) and brain development. Differences exist in how fast childrendevelop physical abilities, like walking or being able
to hold a pencil, but most often these skillsfollow a pattern or sequence (e.g., most children learn to crawl before they learn
to walk).
Cognitive Development: Birth through school age.
Cognitive or intellectual development includes how children learn about the world and how theyacquire and develop
language skills. Children‘s cognitive or intellectual development progressesthrough stages in which their ability to process
new information, solve problems, and gainknowledge from objects (toys, equipment, nature, etc.) and people in their
environment becomemore sophisticated over time.
Social and Emotional Development-birth through school age
Social and emotional development includes processes related to children‘s interactions withothers. Social-emotional
development involves children‘s self- awareness, self-concept, and theirability to build social relationships with others. It
also includes their understanding of their ownand others‘ emotions.
Diversity in Development-birth through school age
Children are more alike than different, however, there are differences in children‘s developmentand growth in each domain.
Children with special needs develop differently than children whoare developing at what scientists have determined is an
average pace. Children who show adevelopmental acceleration function at a level more like older children. Children who
show adevelopmental delay function more like younger children.
Physical Development Milestones
0-6 Month Olds
Large Muscle
• moves by squirming
• lifts head
• turns head to look at sounds and movements
• raise head and chest
• rolls from his stomach to his back (4 months)
• can roll from his stomach to his back and over again by 6 months
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• may sit up with or without assistance
• will hold head level with body when pulled to sit
Small Muscle
• bring hands together
• plays with your hands and own hands
• begins to grasp and track objects in the environment
• grasps toys that are within reach
Physical Development Milestones
7-12 Month Olds
Large Muscle
• sits alone
• creeps or crawls
• pull themselves up to stand
• walk while holding onto furniture
• bounces on legs, but feet do not leave the floor
• shake head no
• push/roll a ball
Small Muscle
• clap and bang objects together
• begins stacking objects
• reach for spoon when being fed
• pass objects from hand to hand
• drinks from a cup independently
• plays patty cake
• put toys or objects into a container
Physical Development Milestones
1-2 Year Olds
Large Muscle
• enjoys bouncing/jumping in place
• coordination is improving and can stand on one foot for short periods of time
• can run/toddle the length of the room without falling
• climbs up stairs, but still has difficulty climbing down stairs
• pushes and pulls toys while walking
• lifts heavier objects
• dances to music
• uses riding toys by pushing them with feet
• kicks ball in forward direction
• climbs out of crib and or high chair
Small Muscle
• likes to unwrap objects like food or gifts manipulates objects with fingers and thumb
alone
• uses a spoon or fork to eat
• empties and fills containers with objects
• scribbles with markers or crayons
• looks at books and turn pages
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• draws lines and other marks on paper (scribbles)
• takes off some pieces of clothing
Physical Development Milestones
2-3 Year-Olds
Large Muscle
• more active than at any other point in their life
• can throw a ball and kick them forward
• can stand on tip toes
• can catch a small ball by the end of the year
• can ride a tricycle with pedals
• feels uncomfortable when diapers are soiled or wet
• builds with large blocks
Small Muscle
• can take things apart and put them back together; especially likes to screw and unscrew
lids
• draws circles and perhaps faces
• takes off loose fitting clothing
• enjoys painting and playdough
• drinks from cup alone
• likes puzzles
Physical Development Milestones
3-4 Year Olds
Large Muscle
• likes to walk longer distances
• likes to play on the jungle gym
• body is leaner and taller and the head appears more in proportion to the body
• always on the go and likes to ride a tricycle
• likes to jump from the low heights to the floor
• likes to run, throw and kick balls and can do this with some measure of accuracy
Small Muscle
• holds crayons, pencils, and markers with a more adult grasp
• laces small beads
• buttons large buttons
• snips or cuts with scissors
• beginning to dress self
Physical Development Milestones
4-5 Year Olds
Large Muscle
• pedals and steers a tricycle skillfully
• can jump over objects 5-6 inches high
• can catch, bounce, and throw a ball easily
• can hop on 1 foot
• needs 10-12 hours of sleep per night
• can gallop
• may be able to skip
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• easily climbs on climbing equipment
Small Muscle
• can thread small beads on a string
• uses eating utensils easily and skillfully (spoon, fork, and/or knife)
• dresses self with little or no help
• can form shapes and objects out of clay, play dough and other materials
• draws people and other objects
• begins to make letter-like forms
Physical Development Milestones
5-6 Year Olds
Large Muscle
• very good at running, skipping, galloping, and other physical activities or methods ofexercise
• likes to go on walks and go to the park
• can use simple tools like a hammer and a nail
• can walk up and down steps unsupported using alternating feet
• can hop many times on one foot and can control direction and coordination
• can go for longer periods of time without having to go to the bathroom
Small Muscle
• can tie shoes
• can dress self with no help
• can cut with ease and coordination
Physical Development Milestones
Primary Schoolers
Large Muscle
• body movements becoming fluid and more graceful.
• increased body strength
• demonstrates interest in competitive sports
• can bat, kick, and catch moving balls,
Small Motor
• fine motor coordination increases in both speed and smoothness.
• improves coordination, hand dexterity and reaction time—can do things with both hands.
Physical Development Milestones
School Agers
Large Motor
• girls are generally as much as 2 years ahead of boys in physicalmaturity
• girls may begin to menstruate
• more adult-like appearance in body shape, height and weight
• has a good sense of balance and body coordination
• is more directed in his/her drive for physical activities (running, jumping, balancing,
throwing, catching)
Small Motor
• has good development and coordination of small muscle in hands and fingers
(woodworking, costume making, drawing, etc)
• has improved hand-eye coordination (tossing, throwing, catching skills)
• Has more control over small muscles, and therefore writes and draws with more skill.
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Brain Basics –
At birth, the human brain is remarkably unfinished. Most of the 100 billions neurons, or braincells, are not yet connected.
During the first month of life, the number of synapses, orconnections in the brain, increases 20 times to more than 1,000
trillion. Once connected, thesesynapses send message from one part of the brain to another. Synaptic or neural
connections aredeveloped through daily verbal and physical interactions that the infant shares with parents,siblings and
other caregivers. Daily routines such as feeding, bathing, and playing reinforce andstrengthen specific neural connections,
such as those needed for language. Neural connectionsthat are not used very often eventually wither away in a natural
process called neural pruning.As a child matures, the actual number of neurons in the brain remains about the same,
howeverthe human brain triples its birth weight within the first three years of a child's life. This increasein weight is the
result of the increase in synaptic connections. The dendrites—the messagereceivingpart of the neuron also grows larger
and heavier. In addition, the long axons connectingthe synapses and the dendrites gradually develop a protective coating of
a white, fatty substancecalled myelin. Myelin wraps around the axons and makes the transmission of messagesthroughout
the brain faster and more effective. Myelineation—the covering of the axon withmyelin--occurs at different times in
different parts of the brain, and this process seems to matchchildren‘s development of various physical skills and cognitive
abilities.As the brain matures, babies begin to gain some control over their bodies. Muscle/motor controlbegins at the head
and works downward (cephalocaudal) and from the center of body outward(proximodistal). However, a baby‘s development
depends upon the interaction of her goals—why he/she is doing something; their muscle tone/coordination, and brain
development. In otherwords, an infant‘s motor skills do not automatically develop at a certain point in braindevelopment
but, without a particular level of brain-growth, a baby would not be able to rollover, sit upright, or stand. For instance, the
neuromuscular development during the first fourmonths of life is dramatic, and during this time helpless infants develop
the muscle tone andcoordination that allows them to turn over at will.
Babies also develop a sense of balance and better eye-hand coordination as synaptic connectionsin the cerebellum (frontal
lobe of the brain) and parietal lobe strengthen. The cerebellum of thebrain controls intellectual functioning. The parietal
lobe of the brain, located near the crown ofthe head controls taste, touch, the ability to recognize objects, hand-eye
coordination, and somevisual recognition (the ability to understand what you're looking at).Development in these areas
allows most six-month-old babies to sit upright with adult support,and to successfully grasp objects within their reach. The
ability to hold and inspect interestingitems gives babies even more opportunities to explore, play and talk.
Brain Research and Caring for Children
Brain research has helped us to know more about how children grow and develop. It has alsohelped us to change the ways
we care for our children.We used to think…It was important to keep babies from putting objects in their mouths.Now we
know…Babies are like scientists because in addition to seeing and hearing, babies alsouse their sense of taste, touch and
smell to discover all the properties of the objects around them.By smelling and putting ―things‖ in their mouth babies learn
if things:
• feel hard or soft
• taste bitter or salty
• smell sweet or foul
However: it is important for parents to make sure the child‘s world is safe to explore.
Toddlers need to “get physical” in their play.
We used to think…Toddlers could play for long periods of time in their playpens or cribs.
Now we know… Toddlers‘ brains develop through a wide range of physical interactions with thepeople, objects, and toys in
their world. Therefore they need to be able to travel around thehome/center to safely explore.
We also know…
Children need to be able to have safe places to explore. To keep babies from exploring areasthat are ―off-limits‖, make sure
they have special places and toys such as, plastic bowls andlarge wooden spoons, rattles, books, and other toys to keep
them entertained.
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We used to think…that picking up a baby each time he/she cried would spoil them.
Now we know… that babies need a great deal of physical attention.
Provide the babies in your care with lots of physical attention, nurturing, and safe places toexplore and grow: their brain
development depends on it!
Social and Emotional Milestone Cards
0 to 6 Month Olds
• learns to calm, comfort and reassure self
• develops a sense of trust in caregivers
• begins to smile and laugh
• likes to be held close
• likes it when you put your face close to theirs (about 12 inches away from their face)
• learns to communicate needs through crying and other sounds
Social and Emotional Milestone Cards
7 to 12 Month Olds
• prefers primary caregivers
• may cry when strangers approach
• pats own reflection in mirror
• may push away things not wanted (bottle, toys)
• responds to own name
Social and Emotional Milestone Cards
1 to 2 Year Olds
• wants to explore and express own feelings and looks for help in doing this
• develops feelings of empathy
• loves to show affection to members of the family and sometimes other adults or children they
do not know
• knows name and tells name to others
• loves to imitate adult actions
• more capable of playing independently
• wants to do things on own
Social and Emotional Milestone Cards
2 to 3 Year Olds
• plays pretend games by self and with others by the end of the year
• very assertive and likes to say ―no‖ when they do not want to do something
• can be very self-centered and sharing can be difficult
• enjoys playing near other children, but does not always join in
• wants to help with ―adult‖ tasks
• becomes frustrated easily and often
Social and Emotional Milestone Cards
3 to 4 Year Olds
• helping out makes them feel important and needed
• likes to be asked for their opinion; please respect their answers
• likes to have responsibilities; such as doing chores around the home/center
• will use ―please‖ and ―thank you‖
• takes pride in accomplishing things
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• no longer hesitates when they see a group of children at play; they just jump right into group
situations
• likes to use language and being understood by others is important to them
Social and Emotional Milestone Cards
4 to 5 Year Olds
• has very strong likes and dislikes and hates for things to be unfair
• hates to lose games and will sometimes cry when they lose
• loves to engage in fantasy play & dramatic play
• loves to play simple board games with others although they may find following rules difficult
• changes friends often and may be jealous of other children
• may choose one parent or caregiver to study and imitate
Social and Emotional Milestone Cards
Primary Schoolers
• tends to prefer playing with children of the same sex
• does not like criticism or failure
• helpful with chores
• enjoys taking care of and playing with other children
• has a strong need for love and attention from parents and teachers
• may become upset when behavior or school work is criticized or ignored
• cares about the feelings and needs of others
Social and Emotional Milestone Cards
School-Aged Children
• becomes more social, less physically aggressive
• has a strong need to feel a sense of belonging and acceptance from peers
• tends to for small cliques of friends
• peers are the ―reference point‖ for feelings of self esteem
• learns that they can disagree with others and still be accepted
• begins to interpret another's feelings
• likes to tease younger friends or siblings
• very competitive - winning causes great joy / losing causes great pain
• begins to develop a positive/negative self-concept
• develops emotions of pride, guilt and personal responsibility
• has a keen sense of fairness - everyone should get the same
• learns the importance of rules
Cognitive Development Milestones
0 to 6 Month Olds
• looks at patterns
• recognizes own belongings (e.g., bottle, blanket, etc.)
• searches for hidden objects
• aware of new surroundings- becoming more outgoing in familiar surroundings and somewhat
quiet in unfamiliar ones
• points or reaches for objects of interest
Cognitive Development Milestones
7 to 12 Month Olds
• babbles to self
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• puts everything in mouth
• repeats actions that cause change (shakes rattle to repeat sound)
• begins to respond to words
• stares for long periods to figure things out
• likes to look at books
• can combine two objects in play
Cognitive Development Milestones
1 to 2 Year Olds
• imitates your actions and words
• begins to use words for the first time
• touches everything
• points to objects of interest in books and in the environment
• responds to complex instructions with appropriate actions (i.e., ―Go find your shoes and
bring them to me‖)
• loves to pick out familiar faces in photo albums
• stores memories for longer periods of time
• able to name most or all body parts.
• loves to explore and experiment and know the uses of common household objects.
• begins to play by imitating adults, e.g., brushing hair after seeing an adult do it
Cognitive Development Milestones
2 to 3 Year Olds
• attention span increases greatly; will even look for details in books and toys
• can follow simple directions
• expresses feelings and wishes well
• engages in pretend play and can use one object to represent another
• can memorize short rhymes
• can sing simple songs
• can engage in complex thought processes and thinks about doing something before they do it
• sometimes has trouble making choices, but likes the independence to be able to make choices
• still has a limited attention span
Cognitive Development Milestones
3 to 4 Year Olds
• constructs an understanding of concepts, numbers, and cause and effect
• begins to use logical reasoning
• reflects on experiences in order to make sense of them
• can only focus on one dimension of an object or idea at a time
• can recall a complex, two-step direction such as ―Go find the ball and bring it to me‖
• can classify objects by one attribute (color)
• beginning to understand the concepts of more and less
Cognitive Development Milestones
4 to 5 Year Olds
• understands taking turns and can do so without being reminded
• wants to know what will happen next
• can count up to 10 objects
• can sort objects by two attributes (shape and color)
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• can follow several instructions given at the same time (i.e., ―Put the toys away, wash your
hands, and come and eat snack‖)
• can place objects in a line from largest to smallest
• can recognize familiar words and letters
• speaks in complex sentences
Cognitive Development Milestones
Primary Schoolers
• understands that everyone has their own view and perception of things.
• can understand complex concepts and relationships (mommy‘s sister is her Aunt)
• can classify objects into groups based upon many different things
• begins to understand that a certain amount of play dough, blocks, water, etc stays the same
no matter what shape it takes
• can understand simple principles of science and that parents do not have magical powers
• sees consequences in advance and can plan accordingly
• understands and is able to follow sequential directions
• routines important for daytime activities
• more aware of body proportions when drawing human figures
• likes to put drawings into action
• has a solid sense of numbers
• learning multiplication and fractions
Cognitive Development Milestones
School-Agers
• beginning to think and reason in a more adult-like way
• solves complex problems
• sees things from many viewpoints
• daydreams about future and careers
• tells time
• reads for pleasure
• has a sense of humor ("do you know any good jokes? What's your favorite joke?")
• enjoys administering surveys and collecting data that teaches them about others their own
age
Sexual Development Milestones
Preschoolers

Common:

•
•

Will have questions and express knowledge relating to:
– differences in gender, private body parts,
– hygiene and toileting,
– pregnancy and birth.
Will explore genitals and can experience pleasure.
Showing and looking at private body parts.

•
•

Having knowledge of specific sexual acts or explicit sexual language.
Engaging in adult-like sexual contact with other children.

•

Uncommon:
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Sexual Development Milestones
School age 6-8 years

Common:

•
•

Will need knowledge and have questions about
– physical development, relationships, sexual behavior
– menstruation and pregnancy,
– personal values.
Experiment with same-age and same gender children, often during games or role-playing.
Self stimulation in private is expected to continue.

•
•

Adult-like sexual interactions,
Having knowledge of specific sexual acts,

•

Uncommon:

Sexual Development Milestones
School age 9-12 years
• Hormonal changes and external influences, such as peers, media and Internet, will increase sexual awareness,
feelings and interest at the onset of puberty.

Common:

•
•

Will need knowledge and have questions about
– Sexual materials and information,
– Relationships and sexual behavior,
– Using sexual words and discussing sexual acts and personal values, particularly with peers.
Increased experimentation with sexual behaviors, romantic relationships may start.
Self stimulation in private is expected to continue.

•
•

Regularly occurring adult-like sexual behavior .
Behaving sexually in a public place.

•

Uncommon:

Sexual Development Milestones
Adolescence 13-18 years

Common:

•
•
•
•
•

Will need information and have questions about
– Decision making
– Social relationships and sexual customs
– Personal values and consequences of sexual behavior.
Self stimulation in private is expected to continue.
Girls will begin menstruation; boys will begin to produce sperm.
Sexual experimentation between adolescents of the same age and gender is common.
Voyeuristic behaviors are common in this age group.
First sexual encounter may occur

•
•

Masturbation in a public place.
Sexual interest directed toward much younger children.

•

Uncommon:
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Dimensions of Child development
When considering child development, there are ten dimensions that can be considered:
1. Physical and mental well-being – which includes growth and development as well as physical and mental health.
To develop physically and mentally, children need, among other things, an adequate and nutritious diet, an
appropriate place to live, immunizations and developmental checks. Older children need advice and information
about health issues, such as smoking, substance abuse and sexual behaviour, and they need to have access to
appropriate health services.
2. Emotional and behavioural well-being – which concerns children's feelings and actions and includes their
ability to adapt to change, to cope with stress, to demonstrate self-control and to behave in socially responsible
ways. These emotions and behaviours are affected by the nature and the quality of children's early relationships
with their family and other caregivers and with the support and guidance that comes as they grow older.
3. Intellectual capacity – which covers cognitive development, educational attainment and learning from an
individual‘s environment. Children's development and increasedcapacities are enhanced through schooling, play
and interaction with both adults and other children and by access to books, other stimulation and opportunities to
acquire a range of skills and interests. Those with special educational needs may require additional support to
ensure they develop to their full potential.
4. Spiritual and moral well-being – which includes feelings, experiences and beliefs that stimulate self-awareness,
moral growth and ideas about the meaning and nature of life and death. For many children, this will be supported
by traditions of belief and religion and through their relationships with family and community members.
5. Identity – which concerns the child's self-confidence, self-worth and feelings of respect and acceptance by their
family and the wider society. To achieve a strong positive identity, children need their achievements to be praised
and encouraged and to hear positive messages about their own sex and their culture.
6. Self-care – which includes the competencies that all children require for looking after and respecting
themselves. These skills begin to develop from a very early age, such as young children learning how to dress and
feed themselves. Older children need opportunities to learn about a range of life skills that can help their
development and protect them from various risks.
7. Family relationships – which ideally should be positive. Having a stable family life with a sense of belonging and
appropriate parenting and affection together with opportunities to explore and develop independence helps
children develop positive and lasting family relationships. These relationships, in turn, are important for children
to develop in other dimensions, such as in relation to their identity and emotional well-being.
8. Social and peer relationships – which relate to a child's ability to make friends and feel part of a peer group as
well as how they relate with adult figures outside their family circle. From an early age but with increasing
significance as they grow older, children require opportunities to play and socialize with their peers because this
affects the way in which they relate to the world and, in turn, how they feel about themselves. Children also can
gain from the additional experiences and skills of adults living in their community.
9. Social presentation – which concerns children's understanding of their capacities and ability to recognize the
impact of their actions, appearance and behaviour on others. Through parents and other adults taking an interest
in them, children can learn that behaviour and appearance can be adjusted to different situations and that they
can make decisions about how they want to present themselves. This is an important developmental skill for
children to learn to help them relate better to their environment and community.
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10. Sexual Development – Development of the body and sexual urges begin in peripubertal age and intensify through
puberty into adulthood. Gender Identity – an internal sense of belonging to a particular gender, develops naturally,
independent of the anatomical sex of the child. It is well formed by age 4-5 years and develops further with age. It
can be contrary to the anatomical sex, such children often show gender non-conforming behavior in early
childhood and later identify themselves as being a member of the transgender community. Similarly, sexual
orientation – a feeling of sexual attraction towards another person – is also determined biologically and contrary
to common belief, is not a personal choice. This manifests itself during adolescence. Sexuality isdiverse and fluid
– most often it cannot be categorized neatly into headings.
Helping children understand, accept and express their sexuality responsibly – without causing harm to self or
another person – is the responsibility of adults.Begin by naming all parts of the body – including reproductive and
genital areas. Use unambiguous clear words you are comfortable with. Teach children to respect every part of
the body. Teach them that shame comes from our behavior – and is not in a part of the body. Teach them body
safety rules about covering, touching and talking. This will help them recognize, resist and report perpetrators of
sexual abuse.
Understanding the different dimensions of child development helps to make child protection mobilizers more aware of the
range of needs that children have as they grow. Of course, because all children are individuals and have different
temperaments and natures, families need to be sensitive as to how best to meet the needs of their child. Parenting and
caring tasks also have to adjust to meet the evolving abilities of children as they grow and develop and become more
independent.

Resilience and coping
Resilience in children can be thought of as the qualities or characteristics that enable them to develop normally under
difficult circumstances. Resilience is a useful concept because it is impossible to remove all risks; so by enhancing the
factors that contribute to resilience, it can help further promote children‘s development.
Children who are resilient tend to share a number of characteristics, including:
positive relationships with caring adults and peers and easy interaction with them
ability to seek out positive role models
level of independence and the ability to seek help when necessary
regular engagement in active play or an active interest in hobbies and activities
ability to adapt to change
tendency to think before acting and to exercise control over own life
positive ideas or dreams of the future
a sense of ‗belonging‘.
There is no one thing that makes children resilient; instead, a number of factors impact on a child‘s resilience. These
factors include the biological characteristics and psychological characteristics of the child, together with environmental
influences.
Psychological characteristics of resilient children include a sense of self-esteem and self-confidence, a belief in their
capacity to make a difference and a range of social problem-solving approaches and coping skills.
Environmental influences that positively contribute to resilience include:
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competent parenting – parenting that is sensitive to a child‘s needs and available when required
a good relationship with at least one caregiver
availability of social support – both adults and peers and both formal and informal
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better education experiences
involvement in an organized religion or faith.
Coping with difficulties and challenges is something that all children need to learn. Children can develop either positive or
negative coping skills. Coping is not the same as resilience; often, children can appear to cope but they may still be affected
in the longer term, especially if the coping skill used is negative. Positive coping skills can be useful in helping a child adapt,
whereas negative coping skills tend to make the situation worse, often by introducing ‗new‘ or additional problems.
Vulnerability is closely associated with resilience, although the two concepts are often confused. For example, a child may
be highly vulnerable to being abused but at the same time have a high level of resilience, and so (should it happen), the
impact of abuse may be less in the longer term.
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What is a disclosure?
Sometimes adults may become concerned about abuse or neglect because of something they see or hear when they work
with children. But sometimes children will tell a trusted adult about maltreatment. This is called a disclosure.A child may
not disclose maltreatment in a direct way. For example, children don‘t usually come to adults and say, ―my mom beat me
last night‖, or ―my neighbor wastouching me inappropriately‖. However, a child might say something that causes you tobe
concerned about possible abuse or neglect.
Caregivers response to a child‘s disclosure can impact how the child feels about herself and her level of trust in adults. If a
disclosure isn‘t handled sensitively, it may affect a child‘s willingness to talk about the situation with investigators or other
professional helpers.
When Children Disclose Abuse or Neglect
The effects of child abuse or neglect can last a lifetime and affect all parts of a person‘s
life. Children often find it difficult to tell someone about abuse or neglect. If a child discloses maltreatment to you, their
child care provider, it is because they trust you. How you respond when a child discloses possible maltreatment is very
important. Children may wait a long time before disclosing abuse or neglect. There are several reasons why a child may not
talk about maltreatment:
1. The child may not realize that she is being treated differently than other children.
2. The person who is mistreating the child may be a family member or friend, someone the child loves and trusts. They may
not want to hurt the abuser or get them in trouble. This can be veryconfusing for the child.
3. The child may have tried to tell someone in the past but that person reacted with disgust or didn‘t believe them. The child
may not confide in anyone again until he feels brave enough or until some major event happens. Because of this, it is
important to respond to a disclosure in a calm, supportive, and appropriate manner. The next activity will help you practice
how to respond to a child‘s
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What is Child Abuse?
Child abuse constitutes all forms of:





Physical and/or
Emotional ill-treatment
Sexual abuse
Neglect or negligent treatment or commercial or other exploitation

…resulting in actual or potential harm to the child‘s health, survival, development or dignity in the context of a relationship
of responsibility, trust or power.
What is Child Sexual Abuse?
Any act, using a child for sexual gratification of the more powerful person.

CSA includes various contact and non contact behaviors
Contact Abuse
•

Penetration of private body parts

•

Fondling child‘s private body parts

•

Making the child fondle private parts

•

Forcible kissing various

Non Contact Abuse
•

Exhibiting private body parts to a child

•

Photographing a child in the nude

•

Making the child view pornographic materials

•

Using sexually explicit talk and abusive language with the child

CSA adversely affects children in numerous ways
•

Physically (Illnesses)

•

Mentally (Trauma)

•

Emotionally (Depression, shame, guilt)

•

Socially (Withdrawal, overtly sexualized behavior)
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These effects can be seen through adult life as well.

Prevalence
•

Statistics show that one in every two children is sexually abused!

•

53% children reported having faced one or more forms of sexual abuse.

•

22% reported facing severe forms of sexual abuse and 50.76% other forms of sexual abuse.

•

5.7% reported being sexually assaulted.

•

Boys were equally at risk as girls.

•

50% abusers are persons known to the child or in a position of trust and responsibility. (family member, close
relative, friend or neighbour)

•

Most children did not report the matter to anyone.

Source: National Study on Child Abuse in April 2007,
Ministry of Women and Child Development

According to WHO (World Health Organization), India has the world‘s largest number of sexually abused children, with
•

A child below 16 years is raped every 155th minute,

•

A child below 10 is raped every 13th hour,

•

One in every 10 children sexually is abused at any point of time.

Indian (WCD) data reveals much higher incidence than the WHO data.

Children less vulnerable to sexual abuse






Children who receive a lot of physical affection and have good communication with their parents.
Parents aware of their children‘s environment.
Loving, secure family setting.
Children who respect authority but are not overly fearful of it.
Children who know Personal Safety Rules in relation to sexual abuse.

Do we meet such children in our setting???
Answer- No.
Let us look at the children who are more vulnerable to sexual abuse


Low self esteem.
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Marital discord households, financial instability, illness - Persistent/Terminal illness, arrival of younger sibling.
Children who are overly fearful of adults
Children with parents who are ‗too busy‘ for them.
Children without parental care - orphans, unaccompanied and separated children, street children, child laborer,
children in institutions
Mentally and physically differently abled children.

Discussion
Do we meet such children in our setting?
Answer- Yes.
Connecting then as to how we are working with children who are more vulnerable and therefore could even have had past
histories or potential threats in future. Thus we have a greater responsibility.

Why children don’t tell? (Includes disclosing past or present abuse)








―No one will believe me‖
―I don‘t even know how to say what happened, I just feel weird‖.
―I don‘t think uncle meant to be bad to me...‖
―He said it was just a game‖
―It was my fault!‖
―Daddy will leave us and go..!‖
―Its our special secret‖

Discussion
This listing could be done through an activity. And we could include factors in the discussion that get left out in the activity
so that the listing is comprehensive.

Why do they tell?







Inability to bear abuse anymore or physical illnesses following sexual abuse
Increased awareness & understanding of the abuse
Secure adult relationships
Discussion with an understanding parent or other adult
Fear of close others getting abused
Revelation during therapy for any other reason

How does CSA take place?
CSA is never an accident
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Grooming
Grooming is a process by which the abuser wins the child‘s trust.- E.g. - the child may be given presents or told that they
are "special".
When the person has won the child‘s trust, then the abuse takes place.
If the abuse continues…the child accommodates
Accommodation
Accommodation is the child‘s response to abuse as a result of grooming, where the child sees no way to escape ongoing
abuse and thus learns to adapt.

Stages of Grooming
1.

Identifying and targeting the child

2. Gaining child‘s trust
a. Spending lots of time
b. Touching non-sexually
c. Share personal information
d. Tell them they‘re special
e. Treat them like adults
f. Play with them
g. Saying loving/caring things
h. Give special rewards/privileges
i. Talking like you were their age
3. Fulfilling child‘s needs (emotional, material etc)
4. Isolating the child (from the family/ care givers)
5. Sexualizing the relationship (very gradually from non-sexual touches to sexual touches)
a. Non sexual game playing
b. Games involving touching
c. Innocent kissing
d. Mouth to mouth kissing
e. Getting victim‘s sexually excited or curious
f. Exposing or undressing
g. Observing while toileting
h. Touching when undressed
i. Fondling private body parts
j. Gets child touch pvt body parts
k. Taking sexual photos
6. Maintaining control (making sure the accommodation continues so that the abuse continues)
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a.
b.
c.
d.
e.
f.
g.
h.
i.
j.

Saying that the child will go to jail/ get into trouble
Giving rewards for secrecy
Saying they‘ll go to jail (playing on emotions)
Saying others would think they‘re gay
Threats to harm/injure the close ones/ pets / toys, etc.
at the child will go to jail/ get into trouble
Giving rewards for secrecy
Saying they‘ll go to jail (playing on emotions)
Saying others would think they‘re gay
Threats to harm/injure the close ones/ pets / toys, etc.
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PRE AND POST TEST QUESTIONNAIRE ABOUT CHILD RIGHTS AND
CHILD ABUSE FOR CAREGIVERS OF CHILDREN HOME
Sr.No Particular
1

Do you think that
children have
rights that
should be
protected

2

Do you know
there are
convention of
Rights of the
Child

3

Mention three
from Children
rights contained
in Convention of
Rights of the
Child

Strongly
Agree
Strongly
Agree

Agree

Neutral

Disagree Strongly
Disagree
Disagree Strongly
Disagree

Agree

Neutral

Strongly
Agree

Agree

Neutral

Disagree Strongly
Disagree

Strongly
Agree

Agree

Neutral

Disagree Strongly
Disagree

a.
b.
4

5.

C
Do you think that
as care givers
you have
obligation
towards children
Mention 5
Obligations you
have towards the
children
1.
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2.
3.
4.
5.
6

Show the most
appropriate
source you get
information
about the rights
of children from.
A Textbooks
B. Television
C. Interned
D. Radio
E. Family
f. Friends
H. Husbands
i. Colleagues
J Print Media
K Any other

7.

Do you understand what is Bullying?

8.

Do you have heard violence against children at observation home

9.

Please do describe the violence
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10.

Do you understand what is child abuse

11.

Please narrate what are they :

12.

Do you understand what is physical abuse?

13.

If yes give examples of physical abuse

14.

Do you understand what is sexual abuse?

15.

If yes, give examples of sexual abuse

16.

Do you know what emotional abuse is?

17

If yes, give examples of emotional abuse

18.

Did you report
anyone about
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abuse?

19.

If yes to whom?

20.

Do you have
such experience
of child abuse in
your childhoods?
If yes what are
they?

YES

NO

Are you aware of
the National
Policy for
Children?
Are you aware of
the JJACT?
Discuss the Age of
Children under
different laws/
Schemes?
Describe five
functions of Child
Welfare
Committees

YES

NO

YES

NO

21
22

24.
25

28

29

32

What are the
various Categories
of Children
covered under JJ
Act?
Who is a Juvenile?

33

What is an
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34

Observation
Home?
What is a Shelter
Home?

35

What is After
Care?

36

What is Open
Shelter?

37

Child Protection
Committee?

38

Who is Final
Authority on
children in a
district?
Role of
CHILDLINE?

39
40
41
42
43

Child Friendly
Provisions under
JJ Act?
Child Friendly
Provisions under
POCSO?
What is Foster
Care?
What is Special
Court?

44

What is Special
Juvenile Police
Unit?

45

Do you know about
the process of
Restoration? (Y/N)
Who is a Welfare
Officer and
Prohibition officer?

46

47

Have you attended
training of
Children rights and
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48.

abuse earlier?
(Y/N)
Any more
information you
want to add
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